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Like Bloom's Taxonomy, the Taxonomy of Significant Learning has six major categories of learning, but unlike Bloom's, the categories are not located in different "domains" and unlike Bloom's it is interactive – not hierarchical. This last characteristic is particularly important; it means that having students achieve any one kind of learning helps them achieve the other five kinds of learning.F

	Category of Learning
	Meaning
	Examples

	Foundational Knowledge
	Students will be able to identify, describe, define, etc. key concepts, terms, relationships, facts, etc.
	Students will define Plate tectonics (term, concept); describe the interaction between pressure and temperature (relationship); identify the dates of the US Civil War (facts)

	Application
	Students will know how to "do" important tasks.
	Students will be able to [perform physical tasks] (e.g., use a microscope); employ critical thinking; use creative problem-solving; make decisions; sequence multiple steps in a complex project

	Integration
	Students will be able to identify the relationship between "x" and "y".
	Students will be able to compare the psychological theories of Freud, B.F. Skinner and Carl Rogers; describe how the geography and dominant cultures of a region have affected its history; describe how what a student learned in his courses the previous year shed light on what he is learning in this course this year

	Human Dimension
	Self: Students will better understand themselves.
 
Others: Students will be able to interact positively and productively with others.
	Self: Students will be able to identify and describe their thoughts and feelings about a topic or concept in relationship to themselves, their life goals, their strengths, weaknesses, capabilities
Others: Students will be able to be an effective member of a team; empathize with and better understand people different from themselves (e.g., by gender, race, age, etc.); work effectively with people different from themselves

	Caring
	Students will care more deeply about this subject or issues related to this subject.
	Students will demonstrate the development of deeper values in relation to "green" environmental policies, critical thinking, religious and racial tolerance, correct English usage, etc.; Students will become excited about/desire to learn more about the general subject of the course, e.g., ancient history, astronomy, insects, etc.

	Learning How to Learn
	Students will develop the ability to learn better (more efficiently and effectively), both in this course and in life in general.
	Students will become effective self-directed learners, meaning they can develop (a) a learning agenda [What they want to learn] and (b) a learning strategy for this agenda [How they will learn this], for learning more about the general subject or special topics of this course – after the course is over. Students will develop plans and resources for continuing professional development.


Many people have found the Taxonomy of Significant Learning to be attractive because it includes more than just cognitive learning.  The right-hand side of this taxonomy (knowledge, application and integration) refers to the same kinds of cognitive learning described in the well-known taxonomy by Ben Bloom and his colleagues.  But the left-hand side (human dimension, caring and learning how to learn) goes beyond cognitive learning, to include specific skills that enable "Significant Learning"-- learning that extends beyond the end of the course.
Take your Big Dream statement and ask yourself: "If this is the impact I want this course to have on students' lives after they finish college, what are the specific kinds of learning they will need to have achieved, by the end of the course?"
For example:
	What will they need to "know"?
	Foundational Knowledge

	What specific tasks will they need to be able to perform?
	Application

	What realms of knowledge, specific theories or concepts, or realms of life will they need to be able to see the relationship between?
	Integration

	What will they need to understand or know about themselves?
What kinds of capabilities will they need in terms of interacting with other people?
	Human Dimension (Self)
Human Dimension (Others)

	What values or interests will they need to have or develop?
	Caring

	What capabilities will they need, in terms of learning how to learn more in the future?
	Learning How to Learn


 This will give you a good start on understanding what the specific learning outcomes for a given course should be.
** Your learning outcomes will be much more specific than your learning goal or dream for your course, but your learning outcomes will relate to your Big Dream/Learning Goal(s) for your students.
 High quality learning outcomes for Significant Learning:
· Clearly articulate the specific behavior you want students to be able to perform.
· Employ active verbs that describes the behavior students will be performing. Employ active verbs that will help you be able to determine if the behavior was performed and to what standard or degree.
· Relate to, work in conjunction with, and/or support the achievement of other goals, objectives and/or outcomes within the course.
In other words, learning outcomes should be EARs:
Explicit - They should clearly identify and explain what students should specifically what students should be able to do to achieve the learning outcomes.
Assessable - They must employ observable actions, "measurable" verbs that require specific actions that will enable you to determine if the learners demonstrated successful achievement of the outcomes.
Related - They must be related to other course (and/or unit) goals and outcomes identified in the course. Course outcomes should link back to and support achievement of your overall goal(s) for the course and module or unit-level outcomes should support achievement of your more encompassing course-level outcomes.
Specifically mentioned above is an important element in writing high quality learning objectives-- the employment of verbs that describe as closely as possible the behavior you want students to demonstrate—so that you can determine if they have performed that behavior and at what level of achievement. How to determine achievement of the outcomes will be discussed further in the next Unit; for now you will want to focus on choosing good verbs to use in writing your outcomes. 
Because you want to include course outcomes for each area of Fink's taxonomy, you might consider using the list of verbs on the "Taxonomy of Significant Learning Verb Table." Although not an exhaustive list, consulting the list will help you select verbs that will later help you more adequately assess achievement of your outcomes as well as determine helpful learning activities.
 

Tips to Help Ensure Your Outcomes are Explicit, Assessable and Related
1. Outcomes should include only one element that will be assessed. In other words, don't join elements in one outcome that can't be assessed by a single assessment. Example:   "Effectively write and deliver a persuasive speech." In this instance you would need to assess whether the speech was effectively written AND whether it was effectively delivered. The criteria for assessments of the written speech would be significantly different than the criteria for delivering the speech. One would require a written document for assessment purposes; the other would require students to actually deliver a speech for assessment purposes. You do NOT want to bundle different types of assessments together to determine whether or not an outcome has been met.
2. Focus on the learning that results from the course rather than describing activities or lessons that are in the course.
3. Your outcomes should specify an action that learners will take that is observable, measurable and is performed by the learners (not the instructor). (Note: the word “understand” is too difficult to measure to be of use in the table; please avoid using it.)
4. When writing your outcomes, consider, "How will I be able to determine/measure student achievement (or performance) of this outcome?"
 
Model for Constructing a Learning Outcome
The following example provides a simple, basic model for writing a course outcome for purposes of your 3-column table:
By the end of the course, students will be able to summarize [verb] the concept of "social intelligence," [what will be assessed].
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